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Sanderson High School
	 
Standards and Quality Report Session 20/21


	Our School 

Sanderson High School is a standalone ASN school, situated in East Kilbride. 

Our school profile shows that pupils have a variety of learning needs, and the key focus of the school is to address and remove barriers to learning caused by these learning needs. 
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The main barriers to learning are the result of additional support need, rather than poverty.
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The ethos at Sanderson is one of inclusivity, and there is a dedication to celebrating the achievements and successes of our pupils. #sandersoncan.






	Key Successes/Challenges and Achievements Session 2021/22
· Digital strategy – which has enabled us to provide continuity of learning during lockdown and beyond.
· Robust home learning offer.
· Bespoke, individualised approaches to support pupils mental health.
·  Increased awareness of staff health and wellbeing.
· Continuity of attainment throughout school closures
· Relationships with stakeholders

	Remote Learning Jan-March 2021
What was achieved:
Effective approaches taken to support children and families with their health and wellbeing as well as their learning: 
· SLC weekly ASN huddle- which links SW, nursing service, inclusion officer, EP, senior manager – places in school based on local knowledge, but this takes account of wider perspective and involves multiple agencies. Multi -  agency discussion allows us to see wider  needs.
· All CP and LAAC children and CSO children taken account of at council level- and council sending constant updates - this informs who is given a place- not automatic but helps with overview.
· Constant review- PT check ins- local knowledge - any concerns - bypass the huddle, but inform Inclusion - no need to wait - still have autonomy. (see Appendix A- risk matrix informing place allocation) .
· Whole staff awareness of the need to adhere to child protection and safeguarding approaches that engagement now equals attendance, usual method of reporting concerns stands also- digital concern form linked to SHANARRI indicators. 
· Great deal of work relating to return to school- packs sent out to address pupils anxiety re return to school- Salvesen mind room back to school toolkit.
· Health and wellbeing audit with every pupil linked to previous audit so we had a baseline- compared data against SLC survey- on paper our pupils appeared less affected by first lockdown, but this could indicate that they were less able to report or had less understanding of lockdown. Interventions planned and delivered to target those who scored low in particular areas. (Appendix B- pupil mental health survey).
· Parent survey - respondents did not indicate any gaps in support offered by the school. (Appendix C- parent remote learning survey).
· Video created explaining expected procedures re back to school.
· Different approaches for different needs- CLD - concrete resources delivered and collected, teaching staff providing video and instruction for parents to deliver  these concrete tasks, teaching staff performing weekly learning conversation with parents to discuss how tasks are being  delivered, PTs providing pastoral phone calls and linking with external services when appropriate. Tasks provided for young people have a definite focus on HWB- particularly emotional regulation and strategies for relaxation. Bespoke tasks are discussed with families.  Popular sessions with PEF coordinator focused on yoga and sensory stories continued to be delivered. 29% of the CLD population were in school as classed as vulnerable- either from SW referral or from concerns raised and discussed during PT phone calls. This group of learners benefit most from familiarity and routine and having them in school helps them with their mental health and also with sleep pattern regulation, which was cited as a cause of concern for parents. CLD pupils in school worked well, and were very settled with low instances of distress behaviours.
· As part of PT Pastoral support, pupils needing further support were identified, discussed at SMT twice weekly meetings, appropriate support was provided e.g. ICT support, alternative resources, offer of in school provision, further support to pupil and family through phone calls ( 3.1- wellbeing, equality and inclusion) (appendix D- sample log of PT action impact).
· Home visits to check in with vulnerable families that were uncontactable by phone.
· More able pupils- robust PSE programme, regular check ins with PTs, intervention programmes, such as yoga, mind marvels, nurture group as live option for some, live teaching/social time- offered through registration classrooms.3.1- wellbeing, equality and inclusion.
· PSE topics include HWB and Mental Health contexts e.g. Relationships, Friendships and Emotions, Resilience and Growth Mind-set - Mental health and support, Safe at School, Internet Safety, Bullying, Healthy Choices - Healthy Eating, Importance of Sleep, Exercise, Harmful Choices - Alcohol, Smoking, Drug Awareness, Local information on issues and support; transition planning for senior pupils.3.2- raising attainment.
· Sollihull resources- understanding the teenage brain - for more able pupils.
· PSE live lessons allowed pupils to engage with peers. Initial check in at start of lessons, sharing how pupils are feeling, S1/2 live lessons were planned for Fridays to discuss any pupil concerns for the weekends.  S3/4 weekly live check in sessions. 3.2- raising attainment - high levels of engagement with live lessons- as this was ideal for pupils with limited numeracy/ literacy skills. 
· Alternative whole school activities encouraged engagement- for example makaton choir.
· ALL pathway pupils benefitting from remote learning- 2 in particular asked for extra work- they are on p/t timetables usually as they disrupt classes, but the remote learning appeared to reduce anxiety and distress behaviours. .3.1- wellbeing, equality and inclusion - bespoke programs of work which will continue post lockdown- scope to revolutionise provision for his group of learners. 
· Individual Google Classrooms created for pupils requiring one to one support.
· Pupils identified as vulnerable were offered a place based on a risk matrix- so that the decision-making was transparent. These were discussed at weekly SMT meetings, so alternatives could be offered, if possible. Suggested alternatives were delivery of ICT equipment, one to one with parents to help them support learning, concrete packs and printed resources. .3.1- wellbeing, equality and inclusion
· Senior phase pupils - particular focus on concerns about positive destinations- SDS and PT interviews with pupil and parent/carer continued: to discuss next steps and to reassure pupil (and parents/carers) that plans were still in place and are progressing; and that all agencies were still involved in pupils’ transition; and to apply for supported and mainstream programmes where appropriate; other pastoral support/input weekly to prepare for transition i.e. all updates from colleges shared with parents/carers regarding potential post school programmes and progression. Employment opportunities for pupils continue to be explored and acted upon- partnership working.3.3- increasing creativity and employability. 
· The reposting of post school supports from all partners and agencies for senior pupils on school social media platforms, school website and Google classroom to assist parents/carers with next steps moving into adult care and provision, social work and college 3.1- wellbeing, equality and inclusion.
· Review meetings continued, as did reporting and parents' evenings, which allows staff to have contact with families and offer support. 
· P7 - S1 Transition Classroom offered and established by Feb / March transitions meetings continued so pastoral support could be planned. 3.1- wellbeing, equality and inclusion
· Robust data tracking of engagement to identify pupils that were not engaging in remote learning.  PT follow up calls to check in with families. 2.1 safeguarding and child protection.
· Social media used to inform families of support available.
· RRS agenda- linked to each PSE topic in line with national agenda. 
Effective approaches taken to support staff and the wider school community with their health and wellbeing.
●	Regular digital meetings with all groups of staff - at least weekly.
●	Fortnightly union meetings
●	Google form for staff to bring any issues they may not wish to raise in public forum - i.e. meeting. Staff able to raise concerns and take on responsibility for finding solutions. Any concerns are acted upon promptly.
●	Individual phone calls as required to support staff members-open door policy.
●	Staff members trained in adult mental health first aid identified and all staff emailed to make them aware of availability.
●	Buddies for new staff members.
●	Staff ambassadors for key areas of curriculum .i.e. digital champions.
●	Regular discussion at staff meetings re training opportunities, how to stay safe etc.- recently published PPE guidance to reiterate expected PPE for various tasks. 
●	Vaccinations and lateral flow testing programme available for all staff members. 
●	Individual risk assessments for staff who had shielding responsibilities, or were shielding themselves. 
●	Flexible working for staff with caring responsibilities/childcare concerns.
●	HWB folder in teams for student wellbeing and strategies for staff to employ. 
●	Flexibility where possible with deadlines in recognition of changing demands and staff needing to adapt and learn. 
●	Professional learning and sharing good practice- informal and friendly/ supportive. ( appendix E- impact of professional learning) 
●	PTs checking in with regular departmental meetings. 
●	Cycle of quality assurance to ensure high standard of remote learning offer and to offer feedback to teachers- signposting to training opportunities and linking staff to share practice. 

Challenges
 ●   Increased expectations of digital delivery for teaching staff- this has required additional support.
●  Remote learning has been challenging for some pupils- has required additional support from school. Challenging parents to be teachers. Challenging for support staff to access digital lessons and resources. When we have provided physical resource, packs this has been very challenging to pitch correctly- as we have been trying to minimise workload.  We have tried to be strategic, and to develop digital skills from August- pupils in school were working on digital tasks during every class so they were becoming familiar with google classrooms, but this had not yet been extended to supporting parents as effectively as we would have liked- so that is a next step for us. 
●	Challenge is ability to provide an in school offer while ensuring a robust offer remotely. WT issues as teachers cannot be in two places at once. At present we are t tabling teachers into school on days they are with the class they are supervising, but as more pupils join us, this became more and more problematic in later weeks of lockdown. To have any hope of operating a blended learning model- with pupils in school and still receiving a full entitlement remotely, we estimated we would need 16 additional teachers which meant we would need to re-timetable across the whole school.
●	Lack of ASN specific guidance- challenging for the whole community. The solution to this was to continue to communicate to parents and the wider community in an accessible fashion, so there was less confusion regarding info. In addition, we worked with families who required additional support to manage change. 
●	Concerns re post school destinations and pupils not being able to access college placements and lack of physical transition through not being able to attend college for our normal school link programmes at college i.e. allowing pupils to become familiar with college journey, building, busyness of a college day, using canteen facilities, personal care aspects etc..., going to classes and meeting lecturers. This is in some way, was met by the introduction of college/school online learning so pupils could still participate with college lecturers and peers from other schools, who will join them post school, on supported programmes for example. Furthermore, regular contact with college and curriculum quality leaders, from of one of our main partner colleges, who endeavoured to attend all S6 post school transition reviews, to provide solace to parents/carers and pupils has continued.  This also provided reassurance that school and college are continuing to work closely and when possible, an enhanced transition will be introduced for pupils to come to college etc... Furthermore, in these meetings, school, college and SDS liaised closely and regularly with adult social work teams (also in these transition reviews) to ensure as smooth a transition as possible can occur. 
●	Many agencies that provide families with respite were not available during lockdown.  This made it even more challenging for young people and their families placing increased pressure on school. Befriending groups/carers groups unable to accept new referrals at present leaving many young people feeling isolated at this difficult time. CAMHs overwhelmed- very difficult to refer pupils with serious mental health issues. The solution was to offer time in school, to conduct home visits, to liaise with parents
●	The duration and uncertainty of lockdown period lead to an increase in mental health problems for parents, as a result this lead to an increase in demand for school places. The solution was to provide places but on a limited basis, and to use the time in school to upskill pupils so they can engage in remote offer. 


	Planning for and Evaluating improvement 
As children and young people returned to our buildings in August 2020 following the first National lockdown, we prioritised three key areas for development: Health and Wellbeing, Equity and ensuring Continuity of Learning for children/young people. These priorities formed the basis for our School Improvement Plan. 
What follows is a copy of this plan and a review of our successes in delivering on what we set out to achieve.   As part of this review, we have identified new priorities, and these will form the basis of our new School Improvement Plan for Session 2021/22.


South Lanarkshire Council: Recovery Planning
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Improvement Priority 1 -   Promote the positive health and wellbeing of children & young people, parents/carers and staff
	
How will we know we’ve been successful?

	
Quality Indicator

3.1 Ensuring wellbeing, equality and inclusion
· Wellbeing
· Fulfilment of Statutory Duties
· Inclusion and Equality 
	
Recovery Priority 

These have been generated as a series of prompts/suggestions to assist schools with the recovery planning process.  They are based around current research and information around recovery and National Guidelines.


	
Key Recovery Tasks 
(School specific) 

This section is for school-specific planning. What needs to be done in your specific context? Who will be involved and when? Set SMART targets.
	
Desired Outcomes and Impact

This section should give a brief indication of what success would look like and how it will be measured. 


	
Theme: Whole School Wellbeing 

Rationale: School ethos is a determinant in promoting social and emotional wellbeing and mental health for everyone within the school community. 

A sense of Belongingness and Connectedness is always a powerful support for children, young people, and adults, especially as a buffer to adversity. This is mediated through Quality Relationships, and a range of Attachment Informed Practices.

Staff will have had a range of experiences during this period and will need a flexible and personalised approach that emphasises the ongoing importance of self-care.

It will be important to work out where children and young people are in terms of their wellbeing through observation, conversation, and further assessment with planned interventions for some. 


Establishments, at all stages of this pandemic, have a critical role in remaining connected with families and supporting learning and wellbeing. Schools should engage directly with parents and in a compassionate, personalised way to foster confidence.

	
Schools need to:

· Assess current position in terms of whole school wellbeing. Use authority guidance/toolkit or other audit tools. 

· Plan a whole -school co-ordinated approach to identifying need and for planning appropriate, measured, responsive interventions to identified issues on an ongoing basis. This should explicitly refer to the post COVID needs and context and also acknowledge that some children will have gained skills as well as have needs. 

· Plan how best to promote an attachment -informed ethos and environment that nurtures reconnection, transitions and belonging within their unique context, based on the SLC attachment strategy.

· Focus upon a practical roll-out of SLC Attachment strategy including ensuring staff are appropriately trained. 

· Provide opportunities for Staff Development which allow staff to focus on individual and collective wellbeing needs of their children and young people, especially their most vulnerable.

· Identify partners from beyond the school that may be needed to help with the recovery process e.g. psychological services, third sector agencies. 

· Work with parents and carers to raise awareness and understanding of the importance of attachment and of a recovery curriculum. Engage with stakeholders in the wider school community.

· Have overt plans in place to support the wellbeing needs of staff which acknowledge that there will be many different circumstances and concerns. Ensure communication channels are clear and consider how staff may both support and help each other. Ensure there are clear processes in place which support all personnel functions, and which allow staff to be included and consulted. 



	
Key Recovery Tasks (school specific)

· SMT to Identify pupils who require pre-school return interventions to support them to return to the school building and to access transport. Refer to health, social work, and youth services to put in place person centred plans.
· Transport arrangements/Managing school entrance and school grounds to ensure pupil and staff safety when pupils return en-masse as a specific issue and a wider issue in terms of CHS pupils transportation as well. 
· Pupil centred survey to ascertain their thoughts, feelings, worries and challenges regarding returning to school based on the SLC Children and Young People’s Survey – sent out to Secondary Pupils of mainstream schools.  
· On return to school pupils  engage in a series of projects to support their transition back to school.
· Parents/guardians will be sent a link to the Salvesen Mindroom Centre, Back to School Toolkit to allow them to help prepare their child for the transition back to school. AHT and ML to coordinate this via the school social media platforms.
· Pupils will be notified by letter from SLC to inform them of the recovery plan set out by SLC including the timetable for their child's return, allocated school days and transport arrangements.
· Class groupings will be organised to maximise pupils HWB.  Following a review of WST, SMT will use their knowledge of pupils social and educational needs to create classes.
· PTs will provide pupils with visual timetables to help them to follow their new routine.
· All staff will use observation and professional noticing skills to identify pupils who behaviour raises a cause for concern. Staff will use HWB concern system to inform SMT. 
· To support initial re-engagement with the school, staff will allow pupils a soft start to the day and provide many opportunities for pupils to share their feelings regarding lockdown experiences both positive and negative.  Staff to use the school HWB concern system to pass on information to SMT. 


· Identify awareness of SLC Attachment Strategy among all staff
· PL sessions to focus on Awareness Raising on SLC Attachment Strategy
· Incorporate pupil friendly approaches into all subject areas eg consistency of staff approaches, encouragement and reassurance, support for transitions.

· Use the principles of the Attachment Strategy for Education Resources to inform whole school approaches to supporting pupils and providing a secure base for all.  Introduce a soft start to all pupils to reengage with their peers.

· Use part of INSET 1 or 2 to discuss the principles of the Attachment Strategy for Education Resources and how this can be used to support recovery.

· All teachers to employ nurturing principles within base classes.

· Nurture teachers to run intervention groups following the principals of Nurture group in the longer term. Boxall profile will be used pre and post intervention.  WST and Positive behaviour monitoring system will be used to track achievement and attainment.

· SMT to continue to refer pupils to and work with SW, NHS, CAMHS, EDPsyc, SALT, OT and Physio as required to meet the needs of learners.

· Use social media platforms and email to inform parents about attachment strategy and the recovery curriculum.  Share information via parent council.  HT to address any concerns raised by Parent council.

· SMT to continue to operate an open-door policy for staff to raise any person HWB concerns.  
· Continue to use teams as a platform for teachers to meet up and discuss concerns. 
· Use the chat room on teaching staff teams as a space for staff to document any concern that they may have.  SMT to address concerns using a solution focused approach.
· Continue to use Teams as a platform for staff meetings.  All information regarding recovery planning to be discussed with staff and provide opportunity for a dialogue regarding any decisions taken.
· Continue to use email as the main channel of communication for staff in school.  
· PTs to add staff HWB as a rolling item on CL agenda.


	
Desired Outcomes and Impact 


• These interventions will lower pupil anxiety and aid their transition back into the school routine.
•	Additionally, it may highlight the need for earlier and improved forward planning through collaboration for senior pupils who may now need adult services to be involved earlier than previously identified; with the longer-term goal of supporting pupils into a positive and sustainable destination.  


























































· All staff familiar with SLC Attachment Strategy
· SLC Attachment Strategy embedded in staff approaches
· Opportunities for Pupil Voice increased.



· Pupils will feel safe in school.  This will lead to increased social interactions with staff and peers. Allow school routines to be slowly re-established and promote reengagement in education.


· Reinforce the importance of attachment theory.  Lead to greater staff understanding of pupils’ behaviour.  This in turn wi


· Lead to a reduction in negative behaviours. Success with be measured through data analysis of the school positive behaviour strategy.
· Improvements in positive behaviour will evidence impact of nurturing principles and attachment informed practice.







· ADHT/AHT to analyse nurture data, WST and Positive behaviour system to measure success. 









· Monitor successful request for assistance and outcomes from JAT meetings.  Share all relevant information with all stakeholders.
· Feedback gathered from parents.



· Staff H and WB monitored and feedback sought.




	
Theme: HWB CURRICULUM

Rationale: The approach to the curriculum, learning and teaching is a key part of ensuring recovery. Effective delivery of a “recovery curriculum” is underpinned by recognition that all Behaviour is Communication.

Reconnection with learning focusses upon key themes of; supporting engagement and motivation, readiness to learn, connection to prior learning and metacognitive approaches.

Involving children and young people in decisions is part of a rights-based approach and acknowledged as best practice.  It is strongly associated with good outcomes, including recovery from adversity.
	
Schools need to:

· Contextualise the ’Reconnection & Recovery’ guidance to develop a recovery curriculum within a unique context.


· Ensure Effective planning and monitoring is in place to support the learning and teaching process in the promotion of resilience and the support of mental, emotional, social, and physical wellbeing.


· Enable opportunities for children and young people’s voices to influence decisions and ensure the curriculum is responsive to needs. 
	· Establish a safe and secure base class for pupils to engage with HWB Curriculum.
· Timetable settled start to each day.  Focus on Reconnection with Learning activities
· Identify staff understanding of areas pupils will need support in – staff survey. 
· Gather staff suggestions – online survey on priority areas to focus on (use Reflection points from Reconnection and Recovery Guide 
· Identify and share HWB specific resources / activities related to Reconnection with Learning ie Readiness to Learn – specific teaching in  
· emotional support 
· social skills
· talking and listening skills
· re-establishing daily routines

· HWB / PSE programme focus on Mental Health.
· HWB / PSE Rationale reflects Experiences and Outcomes related to curriculum organiser for Mental, social, emotional, and physical wellbeing.
· PSE curriculum updated to reflect Reconnection and Recovery Guide

	· Pupils will experience activities to support readiness to learn
· all staff will be familiar and experienced in delivering approaches / activities – SMT, EP, share resources
· teachers to engage with PRD / Home Learning to widen understanding of HWB and Reconnection with Learning
· Inset day to reinforce possible activities
· Pupil information shared by PT’s re pupil lockdown experiences and emotional support needs
· Pupils able to access emotional support
· Pupils relearn and engage in developing concentration levels and readiness to learn

· PT’s deliver topics for Mental Health, resilience, Social and Emotional Skills 
· PT’s track and monitor progress using whole school tracking
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	What did we actually achieve? 

	How do we know?
	What do we need to do next?

	
· A settled, supported return to school: One of our key priorities was ensuring pupils experienced a settled and supported return to school. This was achieved by ensuring up to date, relevent information was shared with staff, and that new procedures and policies were shared with the school community. A pupil survey indicated pupils who were experiencing anxiety, and PTs were able to provide additional support to these young people. A series of interviews and observations showed a high level of ‘covid confidence’, amongst young people, staff and families.  Effective use of microsoft teams meant staff members becamse used to receiving and sending information without congregating- and this improved digital skill amongst staff. 



· The strategies employed have allowed us to manage a huge amount of change this session, particularly during the school closures. Social media and digital communication with families has helped retain a sense of community, as well as informing families of how the school will support. 




· Whole school awareness of SLC attachment strategy:  All staff have attended SLC training relating to attachment, and 80% reported an improved knowledge of attachment and of the SLC strategy. Pupils with ASN can experience attachment difficulties as a result of their ASN, so this is relevent training to better improve outcomes for all Sanderson pupil

· Staff health and wellbeing as a school priority: Staff have been offered input from a counceller, and regular meetings have been held to improve commmunication and allow for anxieties to be reduced. Staff are regularly asked to reflect on their HWB, and SMT have worked closely with unions to ensure all sections of the workforce are included in planning. 



· HWB curriculum adapted in response to pupils needs: Topics were designed to offer opportunities to reengage, chances to focus on mental health and resilience. Interventions were planned for pupils who required more time to discuss their feelings, or to identify them. 















	
· Communication on microsoft teams
· Results of pupil survey show pupils more comfortable after lockdown 2 regading return to scholl and covid mitigation. ( appendix B)  


· Covid confidence data – Appendix D and D1 shows positive impact of curricular focus in term 1 on covid safety. Also showed staff felt safe and supported – showed positive impact of staff communication and work with trade unions.  



· Feedback re training - appendix E – increased knowledge of attachment strategy and confidence with implementation in ASN setting. 


· Microsoft teams communications
· Minutes of staff meetings and union meetings. 
· Appendix SEv – almost all staff feel they have accesss to support and training.

· Well being concern data – appendix F shows the majority of whole school concerns relate to pupil safety. Many of these were related to covid safety, or pupils communicating distress as the school situation changed. SMT continue to analyse and action this data to provide indivdualised support. As pupils move up the school, logged  concerns become fewer, which would indicate the positive impact of our HWB programme.
· Our points system and prefect data ( appendix G) demonsrates that promoting positive behaviour procedure is having a positive impact on behaviours and attanhainment. 100 points club has been adapted to make it more motivational.
· Nurture data ( appendix G1) indicates significant improvement i.e. more than one point, in 5 or more strands measured by boxall profile. 

[bookmark: _GoBack]

	
· Continue to use established whole school digital communication systems.
· Continue to monitor and measure pupil mental health so supports can be provided. 
· Continue to employ similar frameworks to communicate health and safety information. 









· Continue to focus on development of an action plan relating to attachment strategy- work towards becoming an attachmentinformed establishment.

· Continue to focus on staff HWB as a whole school priority.





Continue to use concern data to inform indicvidualised planning.

Determine appropriate councilling for individuals. 
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        Improvement Priority 2 -   Planning for Equity
	
	

How will we know we’ve been successful?

	
Quality Indicator

2.4 Personalised Support
· Universal Support
· Targeted Support
· Removal of barriers to learning

3.1 Ensuring wellbeing, equality and inclusion
· Wellbeing
· Fulfilment of Statutory Duties
· Inclusion and Equality 

3.2 Raising Attainment and Achievement
· Attainment in Literacy and Numeracy
· Attainment over time
· Overall quality of learners’ achievements
· Equity for all learners
	
Recovery Priority 

These have been generated as a series of prompts/suggestions to assist schools with the recovery planning process.  They are based around current research and information around recovery and National Guidelines.

	
Key Recovery Tasks (School specific) 

This section is for school-specific planning. What needs to be done in your specific context? Who will be involved and when? Set SMART targets.


	
Desired Outcomes and Impact

This section should give a brief indication of what success would look like and how it will be measured. 


	
Theme: Re-identifying the poverty-related attainment gap. 

Rationale: To plan effectively to address the “gap” there needs to be a clear understanding of what the current “gap” is. Learners will have had a varied experience during their home learning period, and won’t necessarily be at the same point in their learning when they left school in March. Some learners will be further ahead; some at the same point; with others showing limited progress if any. Schools therefore, need to reconsider their “gap” and re-assess to establish where the current gaps and barriers to learning are for their learners. This provides a clear foundation for improvement and planning. 

	
Schools need to:

· Consider the experiences learners have had during the school closure period, drawing on for example:
· Engagement data
· Home-school communication
· Home-learning submissions
· Engagement at hubs
· Use a range of quantitative and qualitative measures to undertake a new “gap” analysis for all pupils, which takes account of:
· Learners’ wellbeing (e.g. Boxall profile, observations, wellbeing indicators)
· Attainment (e.g. standardised assessments, class work, use of benchmarks, in-school assessments)
· Engagement (e.g. Leuven scale, observational data)
· Participation (home-learning participation data)

Purple text gives examples of how schools may tackle this; this isn’t exhaustive but provides a starter for ten. Take a balanced and staged approach to assessment; remember learners are recovering and beginning to re-engage with their learning, and that their wellbeing comes first. Remember that some children may well have gained skills/experiences as well as lost them.

· Undertake a rigorous analysis of the pre and post lockdown data with all relevant staff to establish the school’s new “gap” position. This will enable identification of groups/learners/stages requiring targeted additional support.
	
Key Recovery Tasks (school specific)


Key Recovery Tasks (school specific)

 
· Collate information of pupil engagement with GCR and submissions via GCR. This will indicate pupils for whom the gap has closed, remained static or widened.
· PT to evaluate home school communications in relation to pupil's engagement with GCR. Is it an access or engagement issue? Are parents confident with their ICT skills.
· Sharing of social skills demonstrated   in the hub
· Review of pupils' engagement with task via social media platforms.
· Pupils provide with innovative digital solutions to improve communication and learning
· Staff provided with SALT training to enable effective use of AAC devices. 
· Analysis of MALT data and Leuven scales to identify pupils for interventions.






· A range of ongoing assessment tools will be used to undertake gap analysis
· Learners’ wellbeing will be assessed using observations, Leuven's scales and health and wellbeing indicators. Pupils identified as in need of further intervention will be referred to nurture group and a Boxall profile will be completed.
· Attainment will be monitored using formative and summative assessment of classwork in line with CfE and NQ standards.
· Engagement will be monitored by observational data and Leuven scale as appropriate.
· Participation in home learning will be monitored via engagement in GCR and other home learning strategies.




· All teachers to update the tracking and monitoring for session 2019-20. Using data collected prior and during the lockdown period. This will include whole school tracking and tracking for intervention data bases.  This will give an overview of pupils' current position as of June.D
· Data will be analysed by SMT
· Post lockdown data will be collected in Sept/Oct and SMT will revaluate pupils progress and future needs. 
· Staff will use the wellbeing concern system to identify pupils who are a cause for concern.




	
Desired Outcomes and Impact 


Desired Outcomes and Impact 


•	Identify pupil needs and plan interventions as required e.g. numeracy, literacy and HWB.
•	Identify families face challenges accessing ICT based resources.
•	Plan interventions to support families with any ICT concerns.
•	Identify social skills acquired through the hub.
•	Continue to use social media as a tool for engagement.
•	Establish that moving forward in our recovery we must impress upon parents the need to engage with online learning in order to close the attainment gap.
•	Monitor effectiveness of resources and devices to meet learners needs. 

•	Using a range of quantitative and qualitative measures we will identify any gap in learners understanding.  It will provide a clear basis on which to focus our recovery interventions.






















•	Following rigorous analysis of data in June 2020 pupils will be grouped appropriately into small classes according to their learning and HWB needs prior to the return in August.
•	Pupils will be assigned to intervention programs where this is deemed beneficial.




•	PTs will follow up all health and Wellbeing concerns and address issues. Pupils will be reviewed at JAT as required.

	
Theme: Planning to close the poverty-related attainment gap and reduce learners’ barriers to learning. 

Rationale: As learners return to school, SAC/PEF plans need to be flexible and adaptable to meet the current needs of learners as blended learning is implemented. Whilst there will be parts of the equity plans that are still relevant and can delivered, there will also be parts that are no longer relevant and therefore need to be altered and adapted following the re-identifying of the gap, and the need to take account of the new blended learning taking place. Note, any changes, to SAC/PEF plans must still adhere to the guiding principles in which this funding was intended.
	
Schools need to:

· Consult with all stakeholders (learners, parents, staff, partners) when making decisions around the PEF/SAC funding during the recovery phase. 
· Explore evidence based approaches through EEF, National Improvement Hub, SLC HWB recovery support document, etc. to inform thinking. 
· Engage in professional dialogue with staff to establish the best approaches to close the poverty-related attainment gap. Ensure agreed approaches provide additionality. 
· Review staff training needs. 
· Review current partnership working.
· Consider how you will measure and evidence impact; plan this into home and school approaches. 
· Consider how blended learning will affect our most disadvantaged learners: what support can be delivered while learning at home and in-school? You may find the EEF covid-19 resources helpful when considering this.
	


· Work with S1-3pupils to develop an understanding of their feelings of lockdown, home schooling and how it impacted on them and their families.
· PT to liaise with S1-3 parents to identify which pupils and families have struggled during lockdown and the reasons that this has been a challenging time.
· Use wellbeing data and tracking and monitoring to identify any pupils who have fallen behind as a result of poverty.
· Gather information from partner agencies inform PEF planning. 
· Use the principals of the Attachment Strategy for Education Resources to inform whole school approaches to supporting pupils and providing a secure base for all.  Introduce a soft start to all pupils to reengage with their peers.
· Use group work and discussion to promote social skills among pupils. Use all opportunities that present to make sure everyone is included in activities.
· Break up sessions with time to allow pupils to engage socially while observing social distancing.
· Continue to use the schools Positive behavioural reward system to praise, encourage and reward pupils.  Recognise achievement through praise, encouragement.  Continue to recognise achievement in a whole school way.  Use Head Teacher Awards as appropriate. 
· Use restorative approaches to resolve conflict.
· Use part of INSET 1 or 2 to discuss the principals of the Attachment Strategy for Education Resources and how this can be used to support recovery.
· ADHT to use of Forms to gather information on areas that staff require CPD. Digital learning previously identified as an area of training need.  RT to deliver video conferencing used to deliver ICT training to all staff
· PL to continue.  Various staff to deliver a program once CPD needs are identified.







· Identify any gaps in partnership working. 



· Impact will be measured via data analysis of GCR engagement and submissions, WST, HWB concerns and baseline assessments used at beginning and end of all intervention programs.  Evidence gathered will be subject to rigorously analysis by SMT.



· PTs to identify pupils’ that do not have access to ICT devices.  Pupils will be allocated a Chrome book for the duration required.
· Familiarise all staff with the EEF Covid 19 suite of documents to support them in providing blended learning. 
· Use forward plans to plan blended learning.
· Use the EEF Parents and Carers engaging in home learning check list for schools to ensure we are providing support to families.
	


•	Use information gathered to inform any decisions around PEF funding during the recovery phase.



















•	Pupils will feel safe in school.  This will lead to increased social interactions with staff and peers. Allow school routines to be slowly re-established and promote reengagement in education.
•	Observation and pupil feedback to evidence increased social skills and positive interactions. 

· Data regarding pupil view re. New style 100 points reward scheme.




•	Behaviour system provides data regarding improvement in behaviour.






•	Use and record of conflict resolution scripts.

•	Reinforce the importance of attachment theory.  Lead to greater staff understanding of pupils’ behaviour.  This in turn will lead to a reduction in negative behaviours. Success with be measured through data analysis of the school positive behaviour strategy.
•	Staff given opportunity to lead learners using digital solutions.








•	All staff upskilled in the area of digital learning. Success will be measured by increased GCR engagement and submission of work. Analysis of staff self-evaluation. 
•	ADHT to evaluate PL program.









•	Pupils attainment will be improved, and the poverty linked attainment gap will be reduced.







	
Theme: Tracking and monitoring impact of equity approaches. 

Rationale: To ensure maximum impact for learners, there needs to be rigorous, regular tracking and monitoring of equity approaches. This enables schools to understand what works well, and to build on this, but also ensures approaches can be changed, stopped or adapted quickly when there is little/no impact. 
	
Schools need to:

· Identify key measures, which will evidence impact for your approaches. Consider: when; how; by whom; bureaucracy. 
· Engage in dialogue with staff, pupils and parents to discuss progress and analyse the evidence obtained from your key measures. Use these to inform planning; alter plans promptly and accordingly if little/no impact evidenced. 
· Consider points in planning section to find alternative approaches.
	
· Equity approaches will be tracked by teachers delivering intervention groups.  Baselines will be completed prior and post intervention. Teaching staff will be responsible for these assessments. PTs will have an overview of interventions.  
· Consent will be gained from parents and guardians prior to any interventions.  Parents will receive an update on progress via reports, reviews and parents' evenings.
· All pupil progress with be reviewed at natural points of tracking and monitoring as per the whole school calendar.
	

•	Rigorous analysis of intervention data will be carried out by SMT to measure success.  Information will be shared with staff to allow them to use the data to inform planning: alter plans and consider other strategies if little or no impact is noted. 

· MALT and Leuven scales re numeracy interventions.
· Fresh start data
· Catch up data.


•	Evidence gathered from T&M will be used for forward planning and reassessing the need for pupils to undertake further interventions.

	
Theme: Cost of the School Day

Rationale: The coronavirus will have affected families in different ways. Those who experienced poverty prior to the epidemic were already pushed into unacceptable hardship, and may have been pushed deeper into poverty due to the effects of the coronavirus. There will also be a number of families who are now experiencing poverty who weren’t before. As a result, cost of the school day has never been more important. We need to poverty-proof our approaches, particularly as we move towards a blended learning approach to ensure no learner misses out due to financial constraints.  

	
Schools need to:

· Revisit Child Poverty Action Group Website
· Read CPAG article on impacts of school closures. 
· Revisit your CoSD Position Statement. Consider how you can best eliminate charges for families.
· Consider how you will equip learners with the tools required to undertake home-learning. 
· Consider how our actions can inadvertently alienate families in poverty. 
· Use knowledge/intelligence and sensitively engage with families as appropriate to understand any financial impacts. 
· Consider how you can sensitively support families by signposting them to financial supports or by supporting them as a school community. 
· Consider staff training needs – ensure all staff are consistent in their approach to poverty.
· Consider what changes will need to be made to the school calendar in light of changes to family income. 
	· Parental feedback to CPAG survey has highlighted several poverty linked concerns raised by parents and pupils. Many families don't have access to laptops or printers. PTs to contact parents to identify pupils' who need chrome books. These have been delivered by SMT.
· Physical resources such a paper, glue and pencils have been distributed to families identified as in need via SIMD data and knowledge of family circumstances. These resources have been distributed by SMT.


· ST, JO’B and support team to continue to provide access to all pupil to a free healthy snack during interval. Pupil uptake to be tracked.
· All pupils at SHS who are were in receipt of free school meals vouchers during closure will continue to receive this support during the recovery phase for the days those pupils are not in school.
· PTs will continue to check in regularly with families. This will allow us to coordinate support as need arises. 
· ML and AHT will continue to use social media platforms and registration teachers will use home school communication diaries to inform families of universal support that they may be eligible for.
· To ensure that all staff are aware of the CoSD and how it impacts families, all staff will be provided with an undated CoSD policy and current SIMD data. 
· School clothing grants available to families on low income to provide school uniform.  AHT and ML to inform parents via school social media platforms.
· AHT and ADHT will review the school calendar to ensure that the number of fundraising events does not place increased financial pressure on parents.
	•	Pupils will have access to GCR. Engagement will be tracked by teaching staff.





•	Pupils will have access to physical resources to allow them to engage in home learning.  Success will be measured by engagement in learning and submission of work.


•	Analysis of pupil uptake to ensure that those in need are in receipt of breakfast.


•	Parental feedback will be gathered by PTs






•	PTs will track this information on SeeMis and ant concerns will be discussed at SMT. 









• COSD policy to be devised and distributed.
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        Improvement Priority 2 -   Equity  
Progress Report June 2021
	

	What did we actually achieve? 

	How do we know?
	What do we need to do next?

	
Pupil Engagement data: We gathered, analysed and acted upon data relating to pupil engagement throughout the year. When school was open we gathered information relating to pupils ability to access homework tasks, and then determined if this was due to a lack of digital equity. Pupils woho needed devices or improved access to the internet were provided with equity devices. 
During school closures pupil engagement data became increasingly important as a measure of well being as well as learning. This was analysed weekly, and we determined which type of lessons were most likely to increase engagement. The impact of this work was that we were sure no pupil was excluded from our remote learning offer due to a lack of devices. We also were able to provide the type of lessons and activities which pupils found engageing, and therefore increase opportunities for learning, bith during lockdown and when schools were open.


Bespoke technology  to best meet needs: Staff received training in AAC devices in order to provide technologocal support for pupils with communication difficulties. Each pupil was set up with a google profile with accessibility features built into their glow account- this meant all work undertaken on GCR was supported using digital solutions, reducing barriers to learning. 



Robust analysis of the equity gap, using tracking and monitoring
PEF coordinators were able to analyse data to show which areas of the curriculum required consolidation work for which classes. We were also able to develop stratgey to support the mental health of pupils whoexpressed concerns relating to mental health. 























































Cost of the School Day Policy devised and shared –  Policy in line with govt guidance- practice of supporting families who required FSM. Clothing grants etc. Financial support also  provided for families during lockdown to provide specific resourcs for subjects, for example art resources. 












	
·  Focus on increasing engagement for group with numeracy intervention priority- Appendix P1- data shows raining pupils in use of digital technologies meant groups could continue during lockdown, which had a positive impact on outcome. 



· Profile info created to share learning style and digital accessibility features for each pupil
· AAC training for specific pupils 



· Appendix P2- MALT data- All pupils improved, 55% pupils reassessed passed level initially failed.  27% improved by 2 levels, 18% improved by one level.   
· ASD group – focus on HWB and numeracy – Appendix P3- All ASD pupils engagement and inclusion rose substantially after Yoga, H/WB sessions
· Appendix p4- tracking and monitoring approaches used to evaluate attainment in CLD - providing pupils with more opportiunities o achieve – which increases equity. 
· Appendix P5 – analysis of atainment gap- numeracy. Directed us to focus numeracy interventions into CLD dept. 
· Appendix P6 – data gathered which infomed atendance at bespoke mental health workshops, and informd PSE lessons and pastoral interventions.
· Appendix P7 – parental survey showed pupils coped well during lockdown, but parents worried about lack of peer interaction and poor lifestyle choices etc. Issues with unemployment/ povertydid not appear to be a concern. 
· Appendix P8 – fresh start report- indicating lack of data due to staff absence, and difficulty of delivery during lockdown. 
· Appendix p9- Catch up literacy intervention- effectiveness of intervention- despite limitations- and pupils identified for next session.
· Appendix P10- Impact of mind marvels intervention – this shows that pupils flund this to be a positive experience overall, with positive impacts on their resilience. It showed there was a good level of attendacne during lockdown, and pupils engaged well with this intervention during live sessions.

· COSD policy



	
Continue to ensure PEF approaches are ‘lockdown proof’, and can be implemented during time of school closure. 








· Continue to devise and share accessibility profiles as part of digital strategy.







· Implementation of b squared as a tracking system from session 21/22 will allow PEF staff to focus even more sharply on areas where interventions are required. 





· Programme of numeracy intervention plned for CLd dept. 
· Continue to focus on and collate info re pupil mental health, which will help inform interventions. 
· Continue to survey parents to identify needs raised by this group.



















· Cntinue with this intervention next session.
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        Improvement Priority 3 -   Continuity of Learning 
	
	

How will we know we’ve been successful?

	
Quality Indicator

2.2 Curriculum 
· Rationale and design 
· Development of the curriculum 
· Learning pathways 
· Skills for learning, life and work

2.3 Learning, teaching and assessment 
assessment
· Learning and engagement
· Quality of teaching 
· Effective use of assessment 
· Planning, tracking and monitoring

3.2 Raising Attainment and Achievement
· Attainment in Literacy and Numeracy
· Attainment over time
· Overall quality of learners’ achievements
· Equity for all learners


	
Recovery Priority

These have been generated as a series of prompts/suggestions to assist schools with the recovery planning process.  They are based around current research and information around recovery and National Guidelines, including the SLC Recovery Guidance documentation.

Links are included where appropriate.

Please note - there are 2 Head Teacher consultative groups currently working with senior officers to produce Local Authority suggested recovery phase ‘curriculum models’ for both the Primary and Secondary sectors.  As soon as the recommended models have been assessed for operational practicalities (including services such as cleaning, transport, catering etc) they will be emailed to all Head Teachers.

	
Key Recovery Tasks (School specific) 

This section is for school-specific planning. What needs to be done in your specific context? Who will be involved and when? Set SMART targets.
	
Desired Outcomes and Impact 


This section should give a brief indication of what success would like and how it will be measured. 


	
Theme: Learning In School 

Rationale:  
The implementation of physical distancing will impact upon the capacity for in-school learning within a specific setting. For the first phase of re-opening, schools should assess the maximum number of pupils they can safely accommodate at any one time while maintaining a quality learning environment,
Remaining in-school provision should be distributed across all year groups to ensure that every pupil benefits from in-school learning wherever possible  







It would be naive of any Headteacher to think that the child will pick up the Curriculum at exactly the same point at which they left it on the day their school closed. Too much has happened. Listen to what the children are saying. Look at what the children are experiencing. None of this follows the usual pattern of a school year with all of the annual cycle of events. It feels like a period of true social disorder. Compassionate Leadership is crucial at this time.” The Recovery Curriculum, Think Piece






Schools should consider the needs of children and young people after a prolonged period of remote learning and absence from school. It will be important to promote reconnection and recovery within the curriculum.



Decisions need to be made about what assessments will be used to re-assess the regulation, wellbeing and learning needs for each child. Very careful consideration should be given to the use of summative tests as a route to baseline pupils.

This will be a time to make even more use of outdoor learning opportunities. In accessing a range of outdoor experiences, learners can build upon and develop skills that attribute to their holistic health and wellbeing.

It is clear from all of the recent research that core teaching delivered in person by teachers in schools is most impactful. However where this teaching time is reduced the technology should be viewed as a way to enhance and consolidate the core teaching vs replacing it. 

Whilst the adults begin preparation and decision making, consider how we empower learners during this preparatory period. Ensure as leaders you gather views learners in their recovery, along with parents/carers .  

	
Schools need to:


· Consider your current position in terms of staffing and pupil numbers.  Use Local Authority and National Risk Assessment advice and recovery planning guidance to plan an in school curricular provision. 

· Plan a whole school approach to how you will best utilise your learning spaces, taking account of social distancing and the types of learning episodes this will allow you to deliver.

· Consider if communal and social areas could be repurposed to provide additional learning space.

https://www.gov.scot/publications/coronavirus-covid-19-re-opening-schools-guide/


· Assess which curricular areas you are able deliver and resource in school, both in terms of physical spaces and staff capacity. 


· Consider how you will build opportunities for staff to work collegiately to moderate and assess within this structure.

· Consider planning for longer blocks of learning over a longer-term timetable where possible (ie for secondary – 3hrs of a face to face learning of a subject once every 2 weeks)

· Review your school’s learning, teaching and assessment processes. Your assessment guidelines will need to take account of the different learning experiences pupils will have had during school closures, there should be a clear focus on health and wellbeing and the use of high-quality formative assessment.



· Consider how you will continually assess learner progress and engagement to ensure appropriate support is being provide.


· Consider what CLPL you will need to offer staff to allow them to deliver the recovery curriculum in school and how this will be  facilitated.  


· Subject leaders/specialists should consider which areas of the curriculum are best suited to home/online learning and which areas require face to face learner/teacher interaction. In school curriculum should focus on the communication of complicated or new concepts, problem solving activities which might require specialist support and practical or investigative work.


· Identify how you will convey all information to learners and to parents/carers and strategies to engage with them further on supporting learning in school.

· Consider how to take account of parental views and pupil voice when developing the learning in your school.  

	
Key Recovery Tasks (school specific)




· Risk assessments amended for working within context of Sanderson HS.
· Curricular model agreed at SMT level, and at authority level.
· Room allocation devised with reference to social distancing
· Audit of spaces with facilities management.
· One way system and safe protocols for use of resources devised
· Whole school timetable devised, 
· Class groups organised based on ability, social relationships and HWB needs
· Breadth and balance rationale devised- teacher’s allocated core and additional subjects (preference to 2 subject areas per teacher to allow staff teams to be developed, teachers to use their subject knowledge.
· Rationale for CLD dept devised including curricular focus in line with the rest of the school.
· AAC devises to assist delivery of curriculum in CLD dpt.
· Devise pathways for SQA subjects- provide resources and mentorship for staff.
· Continue to use well established PL opportunities to develop practice across home and school based learning





· Develop whole school tracking system using B squared- can be accessed and evidence entered in any setting, enabling staff to undertake assessment and collate evidence from home.
· Continue with pupil forum- digital format to allow pupils to input their views and feelings
· Digital assemblies for all pupils to celebrate achievements and cover key HWB themes.


· PTs to guide teachers in development of home/ school audit- which will inform lesson planning as activities will be split into home/ school- with focus on consolidation of skills post teaching.



· Home learning sessions for parents- similar format to staff professional learning- responsive digital sessions to help parents support learning- focus on digital skills initially.


· Digital parent council meetings
· Parents of Sanderson FB page- run by parent council members with aim of providing support, and also bringing issues and concerns raised to parent council

· Senior Phase: Our curriculum was specialising in meeting DSYW aims and those of BtC3 - How will we replace it?  An alternative and forward-thinking plan of replacing those critical and fundamental wider experience opportunities that will in the short term (potentially) not be available to pupils and could affect engagement. For example, school – college links, work placements and the internal/external delivery of Education for Work. Therefore, we will need ways to replace these opportunities and experiences.
· Audit of SQA and proposed pathways
· Develop team to investigate and plan replacement activities which focus on DSFW. Plan using Career management skills and ‘I can statements.
· Pupils will have access to learning activities which will meet their needs. 
· planning for opportunities for personal achievement

· To find ways, this may be digitally, for pupils to engage with external adult employment and support services.

· Teaching staff will use AiFL approaches to assess pupils learning.  Pupil engagement in will be monitored using the school's positive behaviour management system.  Pupils progress will be monitored by ADHT.  PTs will follow up any pupils who continue to engage in learning to establish if there are any significant barriers to learning.  
· Following the school closure many pupils will find the readjustment into the school routine very challenging.  We propose to reintroduce pupil into school life gently and sympathetically to allow them time to reconnect with their peers and teachers and to adjust to a school that will initially feel very alien.
· The principles of the Attachment Strategy for Education Resources to inform whole school approaches to supporting pupils and providing a secure base for all.  Introduce a soft start to all pupils to reengage with their peers.
· Use part of INSET 1 or 2 to discuss the principals of the Attachment Strategy for Education Resources and how this can be used to support recovery.

	
Desired Outcomes and Impact 


Desired Outcomes and Impact 

· Staff feel confident that health and safety is considered and know how to minimise risk and take responsibility for reducing risks within their own classrooms.




· Staff are prepared for return to the school building.
· Staff are confident in the planning and delivery of lessons.
· Staff are aware of need to focus on reconnection and on supporting pupil HWB
· CLD pupils ( who will struggle with home based learning particularly) are considered and home activities are accessible and appropriate.
· Staff develop new ways of working to ensure pupils have high quality learning experiences in and out of school- sharing of best practice and continued monitoring of engagement.









· Tracking across school is consistent, easier to use and more meaningful, and can be updated when staff are working at home.





· Pupils will develop skills in participation and advocacy. Their engagement and participation in this will be easily evidenced and can be tracked.





•	Excellent practice for ASN learners- should lead to increased attainment.







· Parents will feel more empowered to help pupils with work at home.





· Parents will be better supported , develop friendships and feel more able to join in with parent council sessions.




· To alleviate pupil anxieties of missing out on opportunities they may have expected. 
· To manage pupil expectations of what their senior phase curriculum was going to consist of.
· To provide new ways to build and hone transferable skills for life, learning and work - in-house initially.
· To still be able to build knowledge and understanding of the workplace, and what employers may expect of them and what they should expect from employers and employment.
· To be able to keep learning through Skills for Work courses or other vocationally relevant qualifications through simulated in-house experiences.
· Continue to experience enterprising activities. 
· Continue to provide a range of activities which develop the four capacities









· To attempt to the best of our ability to ensure that pupils are not further disadvantaged by missing out on these experiences. 














· Pupils will feel safe in school.  This will lead to increased social interactions with staff and peers. Allow school routines to be slowly re-established and promote reengagement in education.

· Reinforce the importance of attachment theory.  Lead to greater staff understanding of pupils’ behaviour.  This in turn will lead to a reduction in negative behaviours. Success with be measured through data analysis of the school positive behaviour strategy.







	Theme: Learning At Home  

Rationale: 

A blended model of in-school and in-home learning is reliant on consistent, easy to use in-home learning materials which are intended to support and complement, but not replicate, in-school learning. This includes consideration of the specific needs of learners with additional support needs and other families most in need of support.



While recognising that in-home learning takes many forms (including support from families) and is by no means all IT based, an approach to digital learning should be implemented to mitigate negative impacts on equity. This will specifically focus on providing digital access for pupils who do not have this at present.







Schools should consider how they track ongoing engagement in remote blended learning and support families where it is clear this is an area of significant difficulty.  




	Schools need to:


· Consider how you will facilitate home learning given the staffing you have available both within your establishment and across the locality. What will this look like at various stages across the school.  

· Can staff who are shielding work on developing and leading on online learning opportunities?


· Take account of the existing resources you have access to and how these can be used to support learning at home.  


· Consider what CLPL you will need to offer staff to allow them to deliver the recovery curriculum at home and how this will be facilitated.  

· Review and plan how you will deliver and set work at home and how feedback will be given to learners.  

· Establish a baseline on the number of pupils and staff who have home access to ICT. 

· Consider how to take account of pupil voice in their learning at home.  

· Identify how you will convey all information to learners and to parents/carers and strategies to engage with them further on supporting learning at home.

· Consider how you will measure and track engagement with home learning 

	· Digital systems to support home learning identified
· Identify home access to digital platforms for all pupils
· Provide ICT equipment for pupils
· Create opportunities for asynchronous learning  
· Support parents / carers in accessing online learning
· Specific sensory resources for Complex Learners provided as packs for families








· A baseline of staff knowledge of digital systems established
· Staff confidence in using systems is planned for and implemented














· Develop consistency of systems and meaningful home learning












· Ensure increased engagement for all pupils in home learning

 
 
 
· Embed successful learning and teaching strategies to ensure effective feedback and peer support
· Develop skills and policy relating to safe use of video conferencing.










· Long term support in digital access for pupils, parents / carers will be planned and meaningful









· Successful Blended Learning is planned for long term
· In school teaching time will be planned and delivered to enhance home learning

	· All pupils will have access to digital learning at home
· SMT monitor pupils’ ability to access online learning – monitor engagement, PT’s contact families 
· Pupils will initially choose optional times for learning and from a range of activities
· Help Sheets produced and shared with families through school Facebook, Twitter, directly email to parents
· Asynchronous meeting times for pupil / family check ins with teachers are timetabled

· All teaching staff will provide online learning for their subject areas
· Agreement of chosen systems - Google Classrooms for pupils, Teams for staff / pupil communication
· Surveys and online meetings to identify levels of teacher skills / confidence in systems
· Continuity of Learning working group established
· National and SLC supports shared with staff
· PL session focus on developing staff confidence and building skills

· Synchronous staff meetings and PL sessions are scheduled
· Teachers will use information as part of PDR
· Professional Learning focus on supporting access for all pupils – AAC, Complex Learning, Physical difficulties, ASD specific resources, access to online tools eg Text to Speech

· PT’s continue to contact families, examples of pupil learning / participation is showcased
· Increase use of pupil posts – create more opportunities to ensure activities build in ways for pupils to engage directly with teacher and peers eg questioning / peer comments
· Increase use of video conferencing to increase engagement with learners. 
· Plan learning opportunities for pupils to peer work – where appropriate pair pupils on a task

· Parent Council Meetings schedules online to support home learning
· Further support to families through Home Learning section on school social platforms
· Online training / meetings for parents / carers focussing on digital skills

· Forward Planning to reflect planning for Home Learning activities
· Incorporate Home Learning activities / online learning activities into CfE and National Course planning
· Combine asynchronous and synchronous learning
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        Improvement Priority 3 -   Continuity of Learning 
Progress Report June 2021
	

	What did we actually achieve? 

	How do we know?
	What do we need to do next?

	Covid safe policy and procedures devised and implemented:  class groupings established to assist with recovery and help pupils reconnect. Pupils took charge of ensuring risk mitigation was in place and risk assessment was followed- prefect groups. SMT undertook regular check ins with all stakeholders to ensure the risk assessment was understood and effectively implemented - ‘covid confidence audits.  Digital approaches to assemblies utilised- more inclusive- pupils like this best. By necessity, all staff, pupils and parents developed digital skills in line with risk assessment- use of Microsoft teams, google meets for school events and assemblies. Use of google classrooms within all subject areas has embedded digital practice as a fundamental part of our teaching, learning and assessment policy. 

Pupil voice fundamental to recovery planning- a whole school pupil survey helped us to identify which pupils required specialist support to help them return to school. The results of this survey informed PSE planning, and also directed individual interventions to help support pupils reengage.







During lockdown- pupils were provided with a compete curriculum, in ‘real time’, with teachers providing live teaching and activities alongside google classroom tasks. Due to pupils becoming familiar with google classrooms prior to lockdown, the levels of engagement in home learning were significantly greater than during the lockdown in 2019. 































Parental engagement- during lockdown, staff attempted to engage with parents to provide them with information and training relating to digital learning. This was not as successful as we had hoped and is an area which requires further development. Parents did engage positively with a digital format for parent council, with a significant increase in levels of attendance. 

Staff confidence in digital delivery of curriculum.- due to the success of a well established professional learning schedule, staff greatly oncreased in confidence during lockdown. And were able to provide pupils with a wide range of stimulating and interactive lessons. Staff provided support to one another and demonstrated skills they had developed, as well as utliisng national and council training opportunities, and feeding back to colleagues. The impact of this work was that pupils engagement in leassons was much higher, and increased as lockdown progressd- evidence that the use of a variety of differrent platforms and programmes helped to meet pupils needs more effectivly. 







Senior phase curiculum- due to covid restructions, usual offer for senior phase has been negatively affected. Continuing to work with colleges to offer a digital solution- weekly digital college lessons for pupils. Attempt made to try and organise some transition visits to pupils, and work continues with colleges to develop courses and pathways.  Multi agency review and planning meetings have continued throughout lockdown. Alternative in house work experience programme has ben initiated, including continued work with our partners.Work has been undrtaken to determine and extablish SQA pathways and all staff have been involved in moderation with Rutherglen High School. SQa results indicate that staff were able to effectivley deliver and assess couorses throughout lockdown. 

 Improved whole school Tracking and Monitoring system initiated.
Teachers have begun baselining pupils in new b squared system. This system will provide more accurate atainment data, as it recognises pupils small steps in attainment. It is user friendly and can be completed at home- therefore is lockdown proof. It will provide teachers with next steps which will improve planning. It will allow staff to engage in moderation at BGE and senior ohase level and as it is availabel across the authority, it will provide opportuinities for schools to work together to share resources and increaae undersatnding of assesmnet criteria and decision making.


















	· Low cases of infection- no onward infection recorded. Covid confidence data - appendix H



· Whole school survey - undertaken in Sept 20 and in May 21- shows pupils developing skills in relation to resilience. Also shows pupils with ASN profile slightly less affected by lockdown than mainsream peers- appendix B
· Pupil forum recordings ( Appendix H  for sample links) 


· Engagement data ( appendix I) shows that pupils were engaging more as lockdown continued. This was due to input from PTs, the provision of digital resources, and the offer of a variety of different lesson styles and formats.

· Our digital offer data shows that staff became more comfortable offering live teaching experiences ( appendix J), and that the range of teaching experiences had a positive impact on engagement.

· Attainment data shows that a focus on developing pedagogy and increased awareness of assessment has had a positive impact on attainment.Comparison difficult as no data gathered last session, however , improvements shown in numeracy and literacy when comparing same cohort ( current s3) ( appendix K). This could be due in part to the implementation of digital strategy.Appendix K1 indicates that teacher judgement at BGE is sound in comparison to SNAS results. 

· ASP  target data shows that pupils continued to attain throughout lockdown, and a majority have achieved their ASP targets. ( Appendix L) 

· Pupil survey of learning during lockdown showed a majority of pupils had access to support, both for coursework and HWB needs.  Pupils felt work was at correct pace and challenge ( Appendix C1) 


· Parent council attendance data ( Appendix M ) shows an increase in attendance after the introduction of digital parent council meetings- improved parental engagement. 










· Professional learning feedback (appendix N)    pupil engagement data. (appendixI) shows correlation between staff confidence in digital delivery and increased pupil engagement.










· Positive destination data shows that pupils are all leaving with a positive destination planned. 
· SQA data ( appendix O) shows that attainment in senior ohase continues to rise. 



· B squared tracking training opportunities for staff 


	· Continue to work within SLC frameworks to provide all stakeheolders with RA and mitigation to reduce risk from covid 19. 


· Continue to engage with pupil voice and develop strategy involving views of young people. 











· Continue to develop and embed our digital strategy, so pupils are comfortable with using digital technologies for learning-.





· Share pedagogical approaches which have shown to be successful in maths dpt- significant progress in numeracy outcomes observed, despite school closures and lockdowns. 



· Focus pedagogical improvement in A2 curruiclar pathway – stafff development focus. 

· Continue to teach pupils how to use google classrooms most effectively.


· Continue to offer parent council as a digital option.



· Continue to upskill staff in digital sppraoches – lockdown proof learning for young people. 

· Continue to develop parental workshops and learning events to increase parental engagement in learning and upskill parents to support pupils duringa ny subsequent lockdowns.

· Continue to develop in house work experience programme.
· Continue to develop college links
· Continue to develop strategy and overview for SQA pathways. 
· Use B Squared tracking system to gather data which shows progress of pupils.




· Implementation of B squared tracking system.
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